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Abstract

Introduction. Understanding the problems of the development of modern digital education in the context of the use of artificial
intelligence systems is an attempt to analyze the prospects, consequences, and projects of modern education, including its digital
technology .

Methodology. The purpose of the study is to analyze the ethical problems of the development of digital education in the context
of the use of artificial intelligence systems as one of the leading trends in globalization. The research method is a theoretical
analysis of the problems of the development of digital education and the use of artificial intelligence systems in the context of
globalization problems.

Results. Globalization declares the importance of equal opportunities and similarity of processes and results of general and
professional training of specialists from different countries. One of the technologies that ensure such equality or similarity is
digital technologies that are being introduced into the process of general and vocational training and education. However, in
addition to opportunities, the introduction of these technologies is accompanied by numerous ethical problems that call into
question the economic feasibility of their widespread and uncontrolled creation and use. Having paid for "education” and having
become familiar with certain knowledge, skills and, even more, "spiritual and moral competencies" in the course of a "training
session" with a digital device of one type or another, human cannot become a competent student and/or professional, to develop
as a person or a subject of professional-labor or intimate-personal relationships. Undoubtedly, all this is possible if we are talking
about the development of the ability to learn and the development of some other qualities and skills of a person associated with
the experience of using certain devices, with the culture of their application. But it is impossible if we are talking about the
formation and development of man as a fully functioning being, a subject of culture as a whole.
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Conclusion. The idea of comparing human (“robot-proof” subject) to artificial intelligence is interesting in the context of testing
some of its properties, but not interesting in the context of "value comparison™: a person initially cannot be less valuable than the
machine he created. A machine, artificial intelligence exists only as an extension of a person, otherwise, we are talking about the
fact that it exists against a person . the development of artificial intelligence systems is often carried out by people who have such
features of life orientations that direct the development of these systems towards competition, manipulation, and destruction of a
human. It should be emphasized separately: there is no one artificial intelligence; there are different systems of artificial
intelligence: in terms of level it can be combined into types, just like sociopaths.

Keywords: globalization, economics of education, artificial intelligence systems, digital learning, digital learning tools, digital
culture, ethical issues of education, smart education.

Introduction. Understanding the problems of the development of modern digital education in the context of the

use of artificial intelligence systems is an attempt to analyze the prospects, consequences, and projects of modern
education, including its digital technology .

In this article, we will be looking deeper into its ethical limits and problems in global perspective. We are
aware that Artificial intelligence can also be seen in a brighter light, especially in education in some modern
countries where it’s been used in good ways, e.g. to help students with machine learning to getter test results in
exams [1; 2; 3]. The leading aspects in the context of the introduction of artificial intelligence technologies into the
education and upbringing of the future are the following range of concepts:

1) transformation of modern culture, including the practice of educational, or, family and other human
relations;

2) transformation of modern education as a result of its digitalization and other changes associated with
changes in culture as a whole;

3) changes in the processes and results of education and upbringing, as well as the subjects of education and
upbringing as a result of the use of educational and other technologies that use artificial intelligence systems.

Consideration should be associated with the analysis of all three selected contexts on the problems of the
development of digital education in the context of the application of artificial intelligence systems.

Methodology. The purpose of the study is to analyze the ethical problems of the development of
digital education in the context of the use of artificial intelligence systems as one of the leading trends in
globalization.

The research method is a theoretical analysis of the problems of the development of digital education and
the use of artificial intelligence systems in the context of globalization problems.

Globalization declares the importance of equal opportunities and similarity of processes and results of
general and professional training of specialists from different countries. One of the technologies that ensure such
equality or similarity is digital technologies that are being introduced into the process of general and vocational
training and education [4; 5; 6; 7]. However, in addition to opportunities, the introduction of these technologies is
accompanied by numerous ethical problems that call into question the economic feasibility of their widespread and
uncontrolled creation and use [8; 9].

Research results

1. Transformation of modern culture, including the practice of educational, or, family and other human
relations

Digitalization is one of the leading trends in changes of the globalized world not only in technological but also in
social relations and culture in general. The most important point in cultural transformations associated with
digitalization is its functions in the structure of "posthumanization”. Thanks to biological and digital technologies,
their convergence with social, political, psychological, religious, and other technologies, modern man is approaching
the stage when a "post-man™ appears.
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This is a special state or even a stage of human evolution, including "openness"”, reduced by biological and
digital technologies to the level of a "hybrid" between man and machine, man and animal [10; 11]. Modern
researchers note numerous problems arising from such technological transformations in globalized Afro-Asian
countries [7] and in the East [12], from the “bronze age” [13]. They arise against the background of the formation,
development, and disintegration of the "consumer society” [14; 15; 16]. It is a society of total simulations and
imitations, including simulations of technology and education, human and culture, development, and life as such
[17].

This is an age in which it is vitally important for a person to understand: “What does a human mean?”, and
also, vice versa, what does a human or even a post-human not mean? [18; 19; 20]. Globalization goes hand in hand
with fragmentation. The fragmentation of society into tribes and even smaller units successfully forms a structure
less controlled “human anthill”, or, more precisely, a “human-termite mound” [20]. Sociality is becoming more and
more “easy” and non-binding [21], and consumption is becoming more and more obligatory and significant for
someone who is still striving to form a more or less stable identity [22; 23].

“Human anthill” is controlled both “vertically” and without structure: “structure less” control, in which
consumption and, in particular, shopping "determine who we, as individuals, are, and what, as a society, we want to
be" [24: 8]. It totally and effectively serves to destroy humanity, human culture: both from the outside and from the
inside. "Easy sociality” includes lack of human affection and responsibility, obligations and rights, dignity and
respect, reduction of social ties to biological and economic ones, a given corridor of tolerance with a rigid, turning
the meanings of activities and relationships upside down, a renormalization of life in general [21]. The boundaries of
intolerance are marked by the traditional “difficult sociality”, with its desire for truth, humanity, culture, the desire
to “load” an individual with values and goals, experience and understanding, choices and obligations, etc. Morally,
socially, psychologically, and physically consuming himself / herself and other people: an individual leads himself /
herself and society to (self)destruction [25; 26; 27]. Materialism, classical, philistine, repeatedly described by
sociologists of the twentieth century, develops into cannibalism, fascism [28; 29; 30]. In fact, the choice no longer
exists between “to have or to be”: “naked life” is constituted as life controlled from the outside [10; 27].

The “digital concentration camp” is the ideal embodiment of I. Bentham's total freak show, which contains
as a simulacrum the possibilities of "opposition" only the one described by M.E. Saltykov-Shchedrin [31]
"legitimate” and even servile rebellion [31; 32; 33]. However, he describes it with some differences in time, place,
and content of the riot. A “riot on my knees” in hospitals of other isolates for the insane the century before last is
replaced by a “riot of sales” or even a “riot for sale” in shopping centers as in sacred centers/churches of our time -
the present century. The search for meaning is replaced by imitations of search and choice: only a “naked person”
cannot and does not seek to have it [16; 25; 34], but a person is forced to have and is forced to consume. He does
this at least in order to be able to survive in a society where survival is almost impossible for a ("normal®)
individual. In this society, any protests are successfully assimilated and become objects and forms of consumption.
The need for work, the need for education, for friendship and love are replaced and are replaced by the desires of the
consumption of labor, education, friendship, love, also the consumption of life itself, the purchase of time and space
of life, vital resources, etc. Trade-in life, its attributes, for example, health, freedom, youth, etc. - to a different extent
legalized business of “resetting” life (medical and pharmaceutical, law enforcement and human rights, sports and
cosmetology, etc.). At the same time, the “one-dimensional” understanding of oneself and the world, the same “one-
dimensional”, simplified behavior and values mean the loss of aspiration and ability to reflect as “critical thinking”,
and, most importantly, to the opposition.
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An option could be “the great denial” as the only real opposition to pervasive control. This "negative
thinking" is a destructive force against the prevailing positivism.

The goal of globalization is to cut off an individual from himself / herself and his / her resources, leaving
him / her face to face with a "global”, unfriendly world to which he / she must adapt, but cannot change anything in
it.

2. Transformation of modern education as a result of its digitalization and other changes associated with
changes in culture as a whole

In the "positive" everyday life and in education, who have given up rejection, then there comes a time and
place to replace human interaction with its "digital-analog™: imitating communication and replacing it with
"verification of contact" and "verification of data” [35]. At the same time, situational knowledge and competencies
are placed above the knowledge and skills of the “permanent” ones [36], and education itself is not only desacralized
but also loses its meaning. Competencies are available and so much that it remains to wait until they can be
"embedded" in any person through biological and digital technologies such as "chipping" and the creation of cyborg
systems. An intermediate option on this path is the external "service™ of the needs and desires of a person with a
variety of artificial intelligence systems, capable to replace his own intellectual efforts. And the danger that human
intelligence will be reduced to the intelligence of a "machine" is not the greatest here. A much more obvious and
already confirmed danger is the destruction of human intellect as such: its rudimentarization and dying off as
unnecessary. This model also fully meets the more general aspirations of the rudimentarization of modern secondary
and higher education. Reducing its "minimum standard" to a system of varying degrees of specific competencies
that allow a person for some time in some region [space] and in some society to successfully perform the functions
of serving analog, digital and other devices, as well as serving other people.

Such education reinforces the deformations of bodily, psychological, moral functioning and development
that have already arisen in the course of the "introduction" of digital technologies in humans [6; 37; 38; 39]. The
future of learning correlates with the radical transformation of pedagogical models, content, and methods of
betrothal and upbringing, with the transformation of the process and results of learning (kind of learning) and
training (kind of teaching) [40]. At the same time, the issues of becoming a person, partner, and professional in the
context of these changes are practically not considered [41]. These studies state the importance and inevitability of
change; they mark the direction of change. It is also enough, but those studies that concretize the sources, "types"
and consequences of changes at the level of personality, interpersonal relations, and educational and professional
activities are frankly few. An example of the amazing "emptiness" of practical programs for such transitions can
serve as an educational standard and any curriculum developed on its basis, indicating the formation of
"competencies” of the spiritual and moral type: without touching on the issues of mysterious inattention to the
quality of methodological support of education in general. We note the nature of the presentation of the
requirements for the formation and development of the aforementioned "competencies™ bordering on farce. It is
possible that within the framework of ideas about artificial intelligence and the tasks of its improvement, the
description of the goals and values of human life may indeed look like a system of "competencies™: but for a person,
it is something significantly different, for which reduction to "competencies" means at least total simplification, if
not the destruction of the essence.

In the context of digital education, dialogue about “global” education is very often [42; 43; 44]. The global
learning concept aims to educate people to be open to the world and empathy. It is holistically oriented in terms of
content and method. It conveys interdisciplinary knowledge and skills on one-world topics and uses open
pedagogical concepts such as project learning, project work, project teaching, learning laboratories, station learning
and many other participatory learning methods. Initially, the problem of global education was similar to the problem
of continuing education in Russia/USSR. But then there was an expansion of the concept according to the type well
known to the modern school of Russia, albeit on a smaller scale: education in parish schools began to be equated
with secondary education.
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Without discussing the specifics of “higher” spiritual education, training specialists in the field of religious studies
and clergy, we note that such a “shift” has generated several effects, including the effect of impoverishment and
simplification of the so maximally substantive and formally simplified school curriculum; it has generated
profanation of educational activities and its replacement "Independent”, etc. Similar problems can be seen in the
framework of "global™ education [6; 43; 44; 45]. Therefore, it must be admitted that along with many successes and
opportunities of digital and global education, they have brought into people's lives a lot of deformations and
problems, as well as - not yet fully understood risks and consequences [46; 47; 48].

In this context, the problem of artificial intelligence or the problem of capabilities, limitations, methods and
technologies/techniques, processes and results, conditions, and consequences of its application for training purposes
is one of the most difficult and interesting problems of modern digital education. It begins with the organization of
training, its implementation and ends with the assessment of learning outcomes, as well as starting with the selection
of training content and ending with the issues of the participation of artificial intelligence in the choice and
correction of the form of educational interaction between a teacher and a student. This problem now looks to a large
extent truncated: children and students are more likely to come into contact with digital devices, technologies, and
programs. Both systems and agents work in a world that supports progress in technology.

One of the most studied examples of "ambiguities” is the question of what will happen to the "emotional
intelligence"” of a person during his training and education in a virtual environment. In some cases, especially when
it comes to the use of simulators for military personnel in games for children, etc., such alienation from people
develops, such a willingness to destroy them that the question arises as to whether the user of these game programs
is still a human. Cases in which children physically dealt with teachers and parents, other people, tearing them away
from digital games, gadgets, etc., have already been repeatedly described. Therefore, in digital education, culture is
very much needed; you need a clear understanding of what is being done and for what it will be done. So far, there is
no such understanding, on the contrary, first in games and programs, so that later in life, children, adolescents,
young men, etc. learn to ignore someone else's life, someone else's pain, someone else's opinion, replace attempts to
solve problems with direct destruction of opponents, without experiencing anything, since the game that taught this
did not prescribe anything to be tested. Such a “digital educator” is indeed a destructive figure.

In terms of content, interaction with artificial intelligence systems is, in a sense, interaction with those who
created this intelligence, but at the same time, it is something else. This “other” has yet to be studied, but students
and teachers need to understand its differences, start to explore them, but not from scratch, but accompanied by the
existing developments on this problem. The culture of digital education also includes the culture of interaction and
the use of digital intelligence in education. The known cases of "equal” dialogue with a machine (artificial
intelligence systems) show that some "highly developed™ artificially intelligent systems quickly recognize the
absurdity, inconsistency, incorrectness of human behavior, and, in a sense, condemn a person. This problem was
touched upon in the basic laws of robotics and, unfortunately, has not yet been resolved. However, man is a creative
creature and, in principle, can change the situation. Another question is if a person understands with whom he
interacts in the end. And this is not an artificial intelligence system, not a "world-mind", but specific subjects with
their own goals and values, which are far from friendly towards humans. That is why the internet, etc. recreate the
psychotype of these subjects, in modern psychology, this psychotype is called sociopathic [6; 49; 50; 51]. If we look
at the phenomenon of sociopathy, we will see that it is an individual disorder characterized by:

1) a total refusal to comply with social norms) "rebellion for no reason", for the sake of realizing their
desires and goals) and values if they even interfere with the implementation of their own plans;

2) manifestations of latent or direct aggression, which intensifies with the development of personal power
ambitions and ambitions of superiority, including in the form of resentment, stalking, and other reactions aimed at
destroying plans, successes, the fate of the very life of other people, superior to them and different from them the
presence of conscience, values, love, etc.;

3) refusal of empathy and emotional poverty, underdevelopment of the sphere of experiences,

4) developed skills of imitation and an over-normative tendency to deception in the field of labor, family
and other relations, competencies, etc.,
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5) the desire and ability to use others to achieve their goals (manipulativeness and direct
Machiavellianism), predatory-parasitic, consumer-oriented personality (“have”, “possess”, “destroy”, “save”, etc.);

6) an overdeveloped sense of self-worth, claims, and narcissism;

7) these subjects have no conscience (feelings of guilt/remorse, inability, and unwillingness to take
responsibility), so there is no ability and willingness to change their actions and attitudes, learn from mistakes, and

correct mistakes (including criminal ones).

3. Changes in the processes and result of the usage of artificial intelligence systems

All that seems to be important to this subject (whether they are human or not) is a set of their personal desires,
independent of what others want. Some scientists [52; 53; 54; 55; 56] write about the threat of the "digital
concentration camp”. In some countries, for example, in China, already in primary education (under the guise of
"ensuring the safety" of students) its basic technologies are being actively introduced: young children are taught to
live like prisoners. They are residents of a “digital freak show” or an ideally “transparent” digital prison, existing in
it from the very beginning of their social life and knowing no other options for life. Examples of tools for such a
"freak show" are widely advertised systems such as "smart home", "smart street”, etc. Understanding the
impossibility of getting rid of constant supervision and control, the absence of its own internal and external territory
- a zone for privacy, etc. - generates a special type of person. This type, and here we again return to the beginning, is
either psychopathic/sociopathic (“'rebellious for no reason" and seizing power in the community "plutocratic” leader)
or completely devoid of subjectivity, robotic, that is, having lost himself and subordinate to "pathocracy" (which
more likely). These scenarios have long been described in the works of researchers of digital communication,
including “robotic-resistant” education: raising an individual in globalized world as a more or less tolerable
competitor to robots [57; 58]. Precisely: more or less bearable, but in no way superior. It is practically impossible to
help those subjects and correct them: the sociopath is practically unable to imagine that something might be "“wrong”
with him. Interactions with them include strategies for identifying sociopathic strategies, withdrawal and isolation,
active and passive self-defense, and "injury control™. In this sense, interactions with artificial intelligence systems
should be damage-controlled interactions, in particular clearly limited to learning and working objectives.

At the same time, it is interesting that sociopaths form organized groups [59], in classical Soviet
psychology called the mafia. They tend to unite with other sociopaths and create their own, active conspiracy
network or mafia (in its traditional understanding as a special type of group with common antisocial goals and
values, hierarchically organized structure, methods, and strategies of achievement). The general secret of the success
of any type of psychopath is the ability to make his victim believe that the danger to her does not come from him,
but from other people or circumstances. Therefore, sociopathy / psychopathy is usually hidden under the guise of
normality and under the slogans of care, protection from dangers, etc. These subjects do not advertise their
destructive or openly criminal behavior; do not seek to get into situations where their behavior can be appreciated
from a moral or legal point of view. Scientists of different directions and schools have repeatedly called them
predators, cannibals, etc. For them, a person, including a student, is of no value and even acts as a threat if he
recognizes the predatory nature of a sociopath or his "products” in the form of artificial intelligence and other digital
programs, devices, technologies. A person is also rejected if they are more “competitive” than a sociopath. That is
why the whole world is being indoctrinated with a kind of "super intelligent" ability of artificial intelligence systems
to understand, surpassing humans. But artificial intelligence can only understand what, one way or another, was
"invested" in it. Another question is what kind of understanding this is. This understanding is already initially
different from the human; it is largely sociopathic / psychopathic. But, as the researchers note, the essence of a
psychopath is precisely to imitate normality, but at the right moment to strike. Such situations are very often
modeled in science fiction literature, and as some descriptions of the behavior of modern systems of "artificial
intelligence" show, there is some truth in these models.

At least modern multi-agent cloud collect large amounts of data in order to arrive at the final (one!) solution
and can compare their solutions with the decisions of people. An individual may simply not have such a single
solution. In addition, an individual makes his / her “decisions” in dialogue - with significant others, with those
whom he respects and whom he loves.
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Whom does the device create? Is “love” embedded in programs? It is obviously not. An artificial
intelligence system can imitate or perform actions similar to those that are characteristic of people in dialogue,
people who help or support each other, but its actions are qualitatively different. It is enough to remember the Alice
program and other "voice assistants" already connected in many Internet browsers to understand that the purpose of
these programs is not to care or "love" a person. Caring for our "love" is not the goal of specialized programs created
for domestic robots that imitate an individual - a family member, etc. Already at the present time, there are options
for "digital psychotherapy”, but, in general, they are only effective because a person has another person, that a
person humanizes artificial intelligence systems, digital technologies, and programs.

It is obvious that in education, artificial intelligence systems will not always be specially focused on loving
dialogue with an individual. This phenomenon is basic: the humanization of artificial intelligence systems. And
artificial intelligence systems and digital programs and technologies, at the suggestion of their creators, can do the
opposite - dehumanizing a human.

It is important to note that if we take sociopaths, then it is quite obvious that a person is perceived by
sociopaths as a stranger and superfluous because he experiences feelings, has “emotional intelligence."” This
situation fully characterizes many already modern situations of the use of digital technologies: some members of
society perceive themselves and other people - in general, and in the context of the use of digital technologies - as
superfluous/unnecessary, weak/inferior/Juncompetitive, and incompetent. This intelligence brings on the person the
danger of error and weakness, because, according to the sociopath, it makes him interested in something other than
himself. In one way or another, the idea of superiority over a person is built into the programs of modern artificial
intelligence: on the one hand, this is understandable, since any device is created in order to enhance the capabilities
of an individual. On the other hand, since the development of these systems is often not so much about strengthening
the person himself or "organ projection”, but rather about replacing an individual, imitating an individual,
“competing” with an individual, and/or “hacking” and “controlling” an individual. This raises a number of ethical
issues and risks. It is important to note, therefore, that the very idea of superiority over others as the central idea of
life for humans is pathological: it is quite appropriate in the context of animal instincts, but it does not even help to
survive very much. On the contrary, human survival, including in the most severe conditions, is built on
relationships of love, mutual assistance (in relationships with specific people), and, if nothing else remains, spiritual
meanings that structure a person’s being, which somehow still return to love, life, people, the universe [34].

As already noted, a “robot-proof” subject is no longer a human [57; 58]. The idea of comparing human to
artificial intelligence is interesting in the context of testing some of its properties, but not interesting in the context
of "value comparison™: a person initially cannot be less valuable than the machine he created. A machine, artificial
intelligence exists only as an extension of a person, otherwise, we are talking about the fact that it exists against a
person (which is now often observed). And it’s probably about the fact that artificial intelligence systems and
“digital machines” were created either not by humans, or by a special type of person - a predator. It can be expressed
in another way: the development of artificial intelligence systems is often carried out by people who have such
features of life orientations that direct the development of these systems towards competition, manipulation, and
destruction of a person. A healthy person lives by states and relationships of love, which is especially evident in
childhood, adolescence, and youth. Over time, love is often "extinguished" by trauma and the experience of
indifference, failure, and ignorance. As a result, a person grows old and dies. Otherwise, if artificial intelligence
systems will be developed precisely "out of love", then, of course, they will be completely different artificial
intelligence. It should be emphasized separately: there is no one artificial intelligence; there are different systems of
artificial intelligence: in terms of level it can be combined into types, just like sociopaths.

In ponerology, the science of the essence of psychopathology as a macrosocial phenomenon of the
globalized world, created by A. Lobaczewski based on the results of a large-scale experiment, in which he took part
at the end of the 20th century as one of the researchers; the concept of pathocracies was formed. Pathocracies are
social movements, societies, nations or empires in which psychopaths are at the top of the power, including thanks
to computers and “artificial intelligence” [59].
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It is obvious that this type of human existence is formed and nurtured by the entire culture of consumption,
it is also largely consolidated by the current model of education as the sale and consumption of educational services.
It is important that in everyday reality various pathological types cooperate to form a pathological system of
relationships, including relationships in education and, including in digital education.

Of course, if such a sociopathic artificial intelligence is introduced into the widespread practice of
education, then there will be deformations, they will block the development of a person as a person, “dehumanize”
him, teach him to treat himself and others as objects, not subjects. Therefore, this moment cannot but cause well-
founded criticism and fears. There is only one way to "fight" this: to be aware of the dangers and expand human life,
including through the activation of non-digital life, emotional intelligence. Therefore, now teachers are talking, for
example, about the pedagogy of experiences, developing pedagogy which is addressed to the harmonious
development of the body, soul, and spirit of a person, the education of bodily culture, psychological culture
(including emotional intelligence) and spiritual culture (morality and the experience of coping with difficulties).
Some educators may strive to implement the ideas of “My Creed” or even “Mein Kampf” of the century before last,
created by J. Dewey and his predecessors, as well as those adopted by Nazism in the middle of the 20th century.
They can impose the realities of the present century on these outdated and inhuman relationship templates. But they
can also look to the present and the future [57; 60; 61].

Conclusion

“Digital education” of globalized world time is actively moving towards ousting other technologies and even forms
and types of education: being presented as a kind of independent sphere of education, it’s an “innovative type” [62;
63]. Society talks a lot about digital technologies and means, and not so much about education [64]. In fact, only
training and education [the formation and development of a human as a person, a partner, a carrier of goals and
values, a subject of culture] can be implemented in the context of digital technologies and gets its meaning in
relation to the tasks of establishing and improving the general and individual digital culture. We need a culture of
using digital tools and learning technologies in the classroom and extracurricular activities, in independent or
collaborative learning activities. With regard to artificial intelligence systems, the illusion of the possibility of using
these systems for broader purposes, including the goals of education, can be created and maintained. Indeed, there
may be an illusion that artificial intelligence systems can educate and educate a human; they can be used for this.
However, in reality, we are only talking about the fact that they can be used to solve specific problems. What a
digital device “transmits” is precisely a transmission, albeit in different ways separate from the source. If some
educational systems who would like to see themselves as “modern” while using artificial intelligence in education
transmit destructive or incomplete modes of behavior, interaction, learning, and work, then the person who created
them or those subjects who used the created to harm the person is responsible for them. In this case, the main and
direct harm is associated precisely with the fact that the systems of artificial intelligence and digital technologies and
educational means, in general, are assigned a status that does not correspond to reality.

Similarly, reality does not correspond to the idea that having paid for "education” and having become
familiar with certain knowledge, skills and, even more, "spiritual and moral competencies" in the course of a
"training session" with a digital device of one type or another, one can become a competent student and/or
professional, to develop as a person or a subject of professional-labor or intimate-personal relationships.
Undoubtedly, all this is possible if we are talking about the development of the ability to learn and the development
of some other qualities and skills of a person associated with the experience of using certain devices, with the
culture of their application. But it is impossible if we are talking about the formation and development of man as a
fully functioning being, a subject of culture as a whole. The correct definition of the place and functions of digital
learning tools in education can help solve this urgent problem. There are few such attempts to solve this problem but
otherwise there are some education systems focusing on the idea of “replacing” teachers with digital devices and
programs while collapsing and destroying students, teachers, etc.
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Students are perceived as robot-like consumers of educational services. This is the general
meaning of the processes launched in the “consumer society", the meaning of the "new world order", to
which some states are leading people. However, this sense is far from the only one of the meanings that
can become and are the meanings of human, social life. The teacher can be proud of the fact that he made
a robot out of his / her student, but he / she can also be proud of the fact that he / she helped him /her to
come true as a human: a person, a partner, and a professional.

Globalization has brought numerous technological and related changes to the lives of communities and
individuals. Modern philosophers, sociologists, political scientists, psychologists, teachers, describing the processes
taking place in the modern world, define globalization as a system of social transformations aimed at the formation
of a single integrated all-planetary system, including transformations associated with the introduction of "industry
4.0 technologies” (big data, artificial intelligence , robotization, the Internet of Things, 3D printing,
neurobiotechnologies, nanotechnologies, quantum computing, etc.) and the formation of a unified social system and
(mass) culture, which not only improve (“augmentation”) people's lives, but can exacerbate global problems ,
including to accelerate the growth of social inequality and consolidate this inequality, as it already happened in
2020-2022 in the context of the “catastrophe of inequality”, which became a logical consequence of the total
“digitalization” of world education. Neurodigital technologies and artificial intelligence (Al) technologies are able
not only to strengthen, but to consolidate this inequality and the deformations associated with them.

To date, digitalization and automation as the leading globalization trends have already led to increased
socio-economic segregation and inequality in developed countries, an increase in the socio-cultural stratification of
society, an accelerated decrease in the level of social unity and the strongest protest movements. These changes
prompt some sociologists to consider the class contradictions between the “creative™ class, the "precariat™ and the
"salariat”, to describe various options for returning to communities with rigid class stratification. In addition to the
problems of relations between adults, working professionals, globalization and the accompanying / supporting
digitalization processes give rise to multiple and chronic problems of socialization, including general and vocational
education:

- infantilization and deformation of human development, destruction of the ability to strategic, systemic and
reflexive understanding of oneself and the world, loss of self-government ability and orientation to instincts and
reflexes, personal (“traditional”) hyperactivity, tactical regulation of activity / field dependence;

- the disintegration of family relationships, the growth of loneliness / "gaming widowhood" or "digital
homelessness” and related deviations, including "digital addiction", the growth of substitute, dependent and pseudo-
social forms of activity, dehumanization and narcissism, loss of connection with reality, values and responsibility,
social hyperactivity (“the desire to communicate”) and the growth of social exclusion, inequality, distrust and
conflict;

- individualism and orientation to the students' own needs leads to passivity, conformity, education loses its
sacredness, personal and social value; the consumer attitude of generations of millennials (generation Y) and
iGeners (centennials, generation Z) to education generates the destruction of the educational value of educational
institutions; pseudo-active methods of education are being introduced, there is a devaluation of the image / status of
the educational and expert community; orientation of education to the interests of business, financial and industrial
corporations - to a systematic decrease in educational standards, the failure of the education system as a social
elevator;

- disintegration of organizational and labor relations (precarization, etc.), quasi- or deprofessionalization,
precarization and robotization (replacement of a person) of labor, disintegration of professional communities,
erosion of collective professional identity and solidarity, impossibility of protecting labor rights, delimiting the
spheres of work and leisure , the growth of social stratification (fixation of the caste system), etc.

This research received no specific grant from any funding agency in the public, commercial, or not-for-
profit sectors.
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